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1 POLICY BACKGROUND 

 

1.1 THE SCHOOL 

DPS STS School Dhaka is an educational initiative of STS Capital Ltd. and a fee-paying independent 

school for pupils aged 2 and a half to 18, from Nursery to Grade 12, founded in 2009. 

The school is academically selective. 

1.2 SCHOOL GROWTH AND DEVELOPMENT 

Since 2009, the school has grown and matured, successfully adopting and implementing first the 

Cambridge International IGCSE programme in English and across a broad range of Science, 

Mathematical and Commerce subjects, followed by Cambridge AS and A Level across the same range 

of subjects. This growth has enabled DPS-STS students to apply to and is accepted by an impressive 

range of overseas universities. 

During 2019 – 2020 the school expanded its commitment to the Cambridge International Curriculum 

by adopting the Cambridge International Primary and Lower Secondary Curriculum in the subjects of 

English, Mathematics and Science. In 2021 – 2022 the school adopted Cambridge programmes in 

Music, Art, Physical Education and Information Technology again in Primary and Lower Secondary. 

A key element of the school’s growth has been the development of its IT infrastructure which enabled 

it to successfully meet the demands of online teaching and learning when the Covid-19 pandemic 

struck in March 2020, offering what became an award-winning programme to a full range of students, 

from Nursery to Grade 12. 

To support the increasingly confident implementation of the Cambridge curriculum there have been 

two further important developments: 

1. The design of a Pre-primary programme based on the United Kingdom’s Early Years 

Foundation Stage (EYFS) in Nursery to Foundation Stage 1 to prepare students for the start of 

the Cambridge programme in Cambridge Foundation (CF). 

2. The design and implementation of a programme to offer Bangla from Primary through 

O-Level in Grade 10. 

2 POLICY OBJECTIVES, PRINCIPLES AND AUTHORITIES 

 

2.1 OBJECTIVES 

The objectives of the school’s Teaching and Learning policy are to ensure that 
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1. As the DPS-STS curriculum, approach to pedagogy and assessment are developed, it is 

implemented consistently and with understanding by all. 

2. All members of the academic and support staff, are aware of the role they need to play to 

maximise the learning of every student. 

3. The school continues to enhance the way it meets the learning needs of its students. 

4. DPS-STS students are engaged in their learning and becoming increasingly independent 

learners. 

5. Learning is an enjoyable and natural experience for all students. 

2.2 PRINCIPLES 

The policy is designed with the following principles in mind 

1. That teaching 

● Is planned collaboratively by staff with learning objectives, opportunities and outcomes 

prepared carefully for every lesson 

● Is planned horizontally to facilitate consistent learning experiences delivered by different 

teachers within each grade 

● Is planned so that new learning builds on all prior learning 

● Is student-centred, enabling young people to take charge of their learning over time 

● Is designed to engage students positively, using a range of appropriate resources 

● Is pitched at an appropriate level in every lesson to extend learning without overwhelming 

students with new knowledge or an unrealistic expectation of operational skill levels 

● Respects the knowledge, structure, skills, concepts and assessment objectives of the 

programme being taught 

● Uses Flipped and Blended approaches regularly 

2. That student learning 

● Is active and based on understanding rather than simplistic memorisation or ‘cramming’ 

● Systematically extends what has been learned before at each stage of school 

● Becomes increasingly independent as students acquire key language, master concepts, 

develop skills and use their knowledge to answer complex questions in new contexts 

● Is developed and tracked by appropriate formative and summative assessments designed 

using the criteria specified by the curriculum 

3. That the policy 

● is useful as a reference document for staff seeking guidance in their planning 

2.3 INTERNATIONAL AUTHORITIES 

In developing the best pedagogical practice at DPS-STS school, we use a wide variety of ideas, but 

from 2021 particular reference will be made to the work of the following international theorists and 

researchers: 

● Barry Zimmerman and his idea of Self-Regulated Learning as a means of developing students 

of 

● Carol Dweck and the concept of Growth Mindset as a model for both student and staff 

development 

● John Hattie and his meta-study of different teacher actions and their impact on student 

learning. 
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3 CURRICULUM 

 

3.1 WHAT DO WE MEAN BY CURRICULUM? 

The curriculum is what students learn at DPS-STS School, encompassing 

1. Knowledge 

2. Skills 

3. Concepts 

These elements of the curriculum combine as a child learns with the assistance of all members of staff 

and in collaboration with each other. 

If the curriculum has been well organised, these three learning elements enable a child to become 

increasingly knowledgeable and skilled with a capacity (a) to understand what he or she is learning 

and (b) to apply it in new and even unfamiliar contexts. 

It is the role of the teacher to facilitate this learning process (see pedagogy, below), first providing 

and then gradually removing the support needed in the early stages of learning so that the students 

can 

1. Continue to learn independently. 

2. Conduct their research, asking the right kind of question for themselves. 

3. Solve problems for themselves. 

4. Express their ideas both verbally and in writing so that others can understand them. 

The curriculum at DPS-STS school is broadly divided into four stages: 

1. Pre-primary: the Early Years Foundation Stage (EYFS) 

2. Primary: the Cambridge International Primary Programme. 

3. Middle: The Cambridge International Lower Secondary Programme. 

4. Senior: The Cambridge International IGCSE, AS and A-Level Programme. 

3.2 PRE-PRIMARY: THE EARLY YEARS FOUNDATIONS STAGE 

The pre-primary programme takes place over three years: 

• Nursery 

• Foundation Stage 1 (FS1) 

• Foundation Stage 2 (FS2) 

Habits, ideas and skills, especially the love of reading and learning, picked up at this age stay with a 

child for life, and have a huge impact on their development as children, adolescents and adults. 

The Early Years Foundation Stage (EYFS) curriculum 

With the UK’s Early Years Foundation Stage as the basis for the three-year course, the DPS-STS pre-

primary programme involves total immersion in English and is built around the following seven areas: 

Prime areas of development 

1. Personal, social, and emotional development 

2. Physical Development 

3. Communication and Language 
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Specific areas of development 

4. Literacy: reading and writing 

5. Mathematics: Number, shape and measurement 

6. Understanding the World: People and Communities; The World; Technology 

7. Expressive Arts and Design: Explaining and understanding; Media and Materials; Being 

Imaginative. 

Nursery (N) 

The three Prime Areas are used to structure learning in Nursery and continue to be important in the 

next two years as children learn to collaborate, discuss their ideas, and develop their written skills. 

Foundation Stage 1 (FS1) 

In FS1 teachers introduce themes based on popular storybooks as the development of Literacy and 

Mathematics becomes increasingly important. 

Children are introduced to pre-phonics listening skills to prepare them for the effective learning of 

phonics in FS2. 

Foundation Stage 2 (FS2) 

In FS2 children develop increasingly sophisticated skills as they are introduced to a range of new ideas 

in six topic-based units taught through the year. 

A full daily programme of Phonics using the Letterland phonics schemes becomes a central part of the 

children’s literacy programme. 

Information Technology (IT) 

Children become accustomed to the use of IT throughout pre-primary school. It is an everyday part of 

teaching, and as they progress through school, children have a growing opportunity to familiarise 

themselves with the digital world. 

Specialist lessons 

Children develop close relationships with their Homeroom teachers who monitor their progress very 

carefully, and who are also responsible for their specialist Bangla programme. From the beginning 

children are also introduced to a range of specialist teachers for the following subjects: 

• Music 

• Swimming 

• Physical Education 

• Library 

• Montessori work 

Play 

Independent, active learning is crucial for all children and in these early years, this happens when they 

are playing. Play develops a wide range of vital physical skills and is the key to a child's gross motor 

skills development, both at this age and for later development. We believe that a child who plays well 

learns well. 

3.3 PRIMARY: THE CAMBRIDGE INTERNATIONAL PRIMARY PROGRAMME 

Cambridge Foundation Year to Grade 5 (CF to G5) 

The Junior School curriculum is built around the Cambridge Primary programme, which is designed for 

children from 5 – 11 years of age. This is offered at DPS STS school from the Cambridge Foundation 

(CF) year to Grade 4 at the Junior campus and is completed in Grade 5 at the Senior Campus. 
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Cambridge Foundation and Grade 1 children spend most of their time with teachers assigned to these 

two grades as Homeroom teachers, while in Grades 2 – 5 the children are taught by a subject specialist. 

Clear learning objectives ensure children acquire knowledge and skills in a broad range of essential 

subjects while developing confidence, independence and a genuine love of learning. Regular 

assessments are designed to monitor progress closely and inform planning so children are working at 

an appropriate and challenging level. 

Primary Cambridge subjects at DPS STS School 

Cambridge English caters for first and second language English speakers and covers knowledge, skills 

and understanding in three strands: 

● Reading 

● Writing 

● Speaking and listening 

Children learn using a wide range of fiction genres, poetry, play scripts and non-fiction texts while 

grammar is embedded throughout the curriculum. 

Cambridge Mathematics focuses on Numbers, Geometry, Measuring, Handling data and Problem-

solving. Children develop knowledge, skills and understanding of Mathematical concepts and 

methodology. The objective is to develop a deep understanding and has frequent opportunities to 

apply and display their mathematical ability. 

Cambridge Science covers scientific enquiry, Biology, Chemistry and Physics. Children explore 

scientific concepts, plan investigations, study evidence while recording and analysing data. They 

develop scientific knowledge and skills, greater environmental awareness and an appreciation of the 

history of Science. 

Cambridge Global Perspectives encourages children to use the skills they have learnt across the 

curriculum including research, analysis, evaluation, reflection, collaboration and communication 

whilst investigating a variety of topics such as “Sharing planet Earth”, “Values and beliefs”, “Keeping 

healthy” and “The World of Work”. 

Computer studies and information technology are essential specialist subjects in the Primary School 

from Cambridge Foundation (age 5 -6) onward, with a focus on digital literacy and the responsible use 

of all digital channels. The Junior School uses the Cambridge Primary IT programme as the basis for 

learning in this area. 

Cambridge programmes of study for Music, Physical Education, Art and Music will be used for lesson 

planning from August 2021. 

Cambridge Primary Checkpoint examinations 

Grade 5 students take the Cambridge Checkpoint examinations in English, Mathematics and Science. 

These exams are set and marked by Cambridge International in the UK. 

Bangla and Bangladesh studies 

Learning in Bangla is essential for the majority of Junior students because it is their ‘mother tongue’. 

Research shows that children who learn in their mother as well as in a second language benefit 

significantly in terms of their cognitive development and it is also important from the perspective of 

the school’s commitment to the development of their own identity as citizens of Bangladesh. 

As with the Cambridge English programme, the Primary Bangla curriculum focuses on the 

development of the essential skills of reading, writing, speaking and listening to ensure that children 

can express their ideas clearly and with good understanding. 

The school’s commitment to national identity is further reflected by the study of our nation’s History 

and Geography throughout the Primary years. Languages other than Bangla and English 
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Students whose mother tongue is not Bangla also have an opportunity to learn another language, with 

mother tongue classes in Hindi and French as a second language regularly offered in the Primary 

School. 

Chess and Dance 

DPS STS school continues its commitment to a broad curriculum throughout Primary School. We 

believe these subjects are essential for the development of a healthy, well-rounded individual and add 

depth to the cultural identity of each child. 

Primary Co-Curricular programme 

As our primary students grow up, we believe that they should have growing access to a wide range of 

sporting, cultural and enrichment activities. As their skills develop, students are given a wide variety 

of opportunities to perform, compete and express themselves in an enriching co-curricular 

programme. 

3.4 MIDDLE: THE CAMBRIDGE INTERNATIONAL LOWER SECONDARY PROGRAMME 

Grades 6, 7 and 8 

The curriculum in these grades is built around the Cambridge Lower Secondary programme, which is 

designed for students from 11 to 14 years of age. This is offered at DPS STS school in Grades 6 to 8 at 

the Senior campus. 

Lower secondary Cambridge subjects 

In our Cambridge English course at this level, the school's focus is increasingly on the development of 

students as first language English speakers, although there is the option to support others as second 

language English users. The course continues to develop knowledge, skills and understanding in the 

three strands of Reading, Writing and Speaking and Listening. Students learn about a wide range of 

fiction genres, poetry, play scripts and non-fiction texts. Ss with the Primary curriculum, the study of 

grammar is embedded throughout the curriculum. 

Cambridge Mathematics becomes more challenging in Lower Secondary, with rigorous units focusing 

on Number, Geometry, Measure, Handling data and Problem-solving. Students continue to develop 

knowledge, skills and understanding of mathematical concepts and methodology and are encouraged 

to think like Mathematicians to solve problems, many of which will be related to 'real-life situations. 

Understanding deepens as students are given wider opportunities to apply and display their 

mathematical ability. 

In Grades 6, 7 and 8 Cambridge Science is taught by specialists in separate Biology, Chemistry and 

Physics classes. Lessons take place in laboratories, giving increased scope to plan investigations, study 

evidence and record data. Students learn what it means to be a Biologist, Chemist and Physicist and 

develop a deeper understanding of the thinking behind all Science by participating in practical work. 

Cambridge Global Perspectives at Lower Secondary Level continues to build analytical and critical 

thinking as students are encouraged to acquire a wider understanding of the World through 

investigating further topics at a more challenging level. 

Computer studies and information technology continue to be essential specialist subjects in Middle 

School, with a focus on digital literacy and the responsible use of all digital channels. The Middle School 

uses the Cambridge Primary IT programme as the basis for learning in this area. 

Cambridge programmes of study for Music, Art and Physical Education for curriculum time lesson 

planning from August 2021. 
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Cambridge Lower Secondary Checkpoint examinations 

During the first four months of Grade 8 students take the Cambridge Checkpoint examinations in 

English, Mathematics and Science. These rigorous external exams are set and marked by Cambridge 

International in the UK. 

Bangla and Bangladesh studies 

The school’s Bangla programme in the Middle School continues as an essential element of our 

programme. Students explore a wide range of fiction and nonfiction as their understanding and use 

of their mother-tongue language continues to deepen and grow. 

As with the Cambridge English programme, the Lower secondary Bangla curriculum focuses on the 

development of the essential skills of reading, writing, speaking and listening to ensure that children 

can express increasingly complex ideas clearly and with excellent understanding. 

The school’s commitment to national identity is further reflected by the study of our country's 

History and Geography throughout Middle School. years 

Computer studies and Information technology 

Computer studies is a subject of increasing importance for all students at this level. Digital literacy is 

vital for all learners, and as they become more involved in the subject, students also learn how to 

become effective Digital Citizens, 

Languages other than Bangla and English 

Students whose mother tongue is not Bangla continue to have the opportunity to learn another 

language in Lower Secondary, with mother tongue classes in Hindi and French as a second language 

regularly offered in Grades 6, 7 and 8. Chess and Dance 

Our broad curriculum continues throughout the Middle School in Grades 6, 7 and 8. To maintain a 

balance in their lives, we believe these intellectually stimulating and culturally enriching subjects are 

important for a student’s well-being. 

3.5 SENIOR PART 1, THE CAMBRIDGE INTERNATIONAL IGCSE PROGRAMME 

Grades 8 to 10 

In the remaining session of Grade 8, students start their Cambridge International General Certificate 

of Secondary Education (IGCSE) courses. These courses are divided into Core and Optional subjects. 

With IGCSE students begin their journey at DPS STS school to qualify for entry to international or 

home-based higher education at the end of Grade 12. 

Core subjects There are Five core subjects taken by all students at the IGCSE level ● English ● 

Mathematics ● Bengali/French ● Bangladesh Studies ● ICT 

However, all foreign nationals are exempted from studying Bangla, however, all students (without any 

exception) must study the subject ‘Bangladesh Studies’ till IGCSE. 

Optional subjects 

Students then have the choice to add up to four (4) IGCSE optional subjects. Most students follow 

either a predominantly Science-based programme of IGCSE subjects, while others choose a pathway 

that consists mainly of Commerce and Business-related subjects. 

Our IGCSE options include: 

● Additional Mathematics 

● Biology 

● Chemistry 

● Physics 

● Accounting 
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● Business Studies 

● Economics 

3.6 SENIOR PART 2: THE CAMBRIDGE INTERNATIONAL AS AND A LEVEL PROGRAMMES 

Grades 11 and 12 

Having completed the IGCSE programme of study by the end of Grade 10, students have the chance 

to join the DPS STS School AS and A-Level programme. Students normally study four AS and three 

A-Level subjects in Grade 11 and 12. 

Students have the opportunity to opt for a Science or Commerce-related set of choices, but the school 

also offers the opportunity for students to offer English Language, Information Technology and 

specialist minority subjects like Law, Psychology and Art & Design. 

Students take their AS Levels ("Advanced Supplementary") General Certificate of Education exams at 

the end of Grade 11, with their marks being carried over as the first half of their final A-Level (or 

"Advanced Level") scores, to add to the marks awarded when the students sit their final A-Level papers 

at the end of Grade 12. 

3.7 CAREERS EDUCATION AND COLLEGE COUNSELLING 

Careers education and College Counselling is an essential part of the DPS-STS School curriculum. 

The school supports all its students with professional career counselling services right from Grade-8 

onwards. Students are provided with information about popular universities in Europe, the USA, 

Australia, Canada and Asia. The school uses standard psychometric tests to help students to ascertain 

to choose their field of study. The school connects students with their chosen university for applying, 

vetting their credentials, helping them with drafting their CVs, providing recommendation letters and 

connecting with the Alumni to help the students for a smooth transition from school to college. 

The counselling programme is supported by the CIALFO college counselling platform, used by 

Counsellors with the students in the preparation of international college and university 

4 CO-CURRICULUM 

 

Nature of the programme 

The school’s co-cuticular programme is central to community life and each student’s individual 

development. The co-curriculum provides a range of additional, extended and enriching learning 

opportunities that are designed to be both enjoyable while extending their knowledge, skills and 

understanding in different contexts. 

The co-curriculum is entirely optional for children, but the school hopes that all students will take 

advantage of the opportunities it provides. 
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Objectives 

By providing a broad co-curricular programme, the school wishes to 

● Develop well-rounded individuals who have an opportunity to participate in a wide range of 

fulfilling and enjoyable opportunities, 

● Provide opportunities for young people to take part in a range of increasingly challenging 

sporting, cultural and academic activities 

● Encourage students to participate with their peers in national and international events in their 

chosen fields 

● Assist young people in developing a personal profile that would assist their university and 

college applications 

● Enable students to develop a taste for and appreciation of various art forms, sport and 

pioneering work in the field 

● Provide young people with the opportunity to learn the value of service to others 

Activities, Music, Art, Dance and Sport (AMADS) 

The AMADs is central to the curricular programme, enabling students to extend themselves beyond 

what they have learned in the AMADs curriculum. 

Students are given opportunities to demonstrate their progress in their chosen co-curricular activities 

at events like independence day, national mother language day, the birth anniversary of the father of 

the nation and so on. 

House and School teams 

Students with the aptitude and who are prepared to practice have the opportunity to be selected for 

one of the school's Basketballs, Chess, Football, Volleyball, Cricket and Swimming Teams in both the 

Junior and Senior schools. 

The development of public speaking skills is highly important. The DPS STS Model United Nations 

(MUN) programme has a national reputation for shaping students into persuasive leaders, while the 

school enables students to join the Debate Team in which students are trained by professionals to 

contest international debate competitions. 

Those students appointed to the School Council also have a unique opportunity to develop their public 

speaking skills to a high level, while the Duke of Edinburgh Award gives a range of opportunities for 

students to stretch themselves in the fields of Outdoor Education, Service Learning, creative and 

sporting endeavour. 

Competitions 

The school nurtures and celebrates a variety of school and inter-school competitions, including the 

DPS STS Rock Fest, inter-school art exhibition and cultural programmes which provide opportunities 

for all students. It is an expectation that all students are encouraged and supported to participate in 

at least one such competition or celebration in an academic session. 

Clubs 

All students have the opportunity to join a wide range of school clubs, including the Community, 

Journalism, Debate, Literature, Girl up, and Drama Clubs – these are designed as activities for all and 

give students a broad base of experience from which they can develop higher skills. 

Student leaders 

The school’s student coaching, teaching and guidance programmes give older students a platform for 

interacting with their peers while developing their academic and life skills. 
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Other activities 

The school collaborates with reputed NGOs and universities in hosting competitions and boot camps 

to support students to develop their skills in coding, entrepreneurship, leadership and 21st-century 

skills. 

5 THE DPS-STS LEARNER 

 

5.1 CHILD DEVELOPMENT 

Effective holistic development takes place when school and home provides a variety of rich and 

concrete experience and challenging activities for the children. 

Understanding when children are at the right stage of their development for learning certain skills and 

concepts in an age-appropriate manner is essential knowledge for teachers wishing to 'pitch' 

their lessons at the right level for children of different ages and experiences, 

Piaget’s theory of cognitive development provides a useful model for understanding how the right 

stimuli at the right time lead to optimum learning, while Bloom’s taxonomy of skills provides teachers 

with a framework to build higher-order analytical, critical and creative thinking in an age-appropriate 

manner. 

5.2 THE CAMBRIDGE LEARNER PROFILE 

As a Cambridge school, DPS-STS school is committed to helping our students develop Cambridge 

learner attributes so that they can become 

• Confident in working with information and ideas – their own and those of others 

• Responsible for themselves, responsive to and respectful of others 

• Reflective as learners, developing their ability to learn 

• Innovative and equipped for new and future challenges 

• engaged intellectually and socially, ready to make a difference. 

The school is fully committed to developing these qualities in all children from the time when they join 

the school, to the time when they leave, however old or young they are. 

5.3 WHERE CHILDREN LEARN 

Learning is significantly enhanced by establishing the right kind of environment in which any learning 

happens. Potentially this can be any place at any time, but certain spaces and environments are 

particularly important. 

The classroom 

While on campus, students will spend most of their learning time in their homeroom base. Teachers 

using this base must collaborate to maintain a stimulating, well-organised space, sharing storage space 

sensibly and taking turns to organise display every month, while allowing space for the pastoral space 

devoted to the resident grade, for notices and homeroom display. 

Classrooms are spacious and can be used flexibly. The teaching staff and the Homeroom teacher must 

talk to each other about the optimum use of space so that students can work flexibly in groups and 

talk to each other or interact with their teacher as a whole class. 

Classes in the Pre-primary school and Cambridge Foundation should be organised to allow for a range 

of different activities as required by the curriculum and provide opportunities for the imaginative 

display of student work. 
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Class layouts need to be thought through carefully so that students have space both to interact and 

reflect, thus facilitating both collaboration and individual, self-directed thought 

Specialists learning spaces 

The school provides a range of specialist learning spaces, including laboratories (Science, Language, 

Maths and computer), Expressive Arts Rooms (Dance, Music, Art, Dance). Thinking through how these 

spaces can facilitate active, student-centred and self-managed activities is an important part of 

planning a lesson and setting up the rooms as learning spaces. , 

The school’s specialist learning spaces lend themselves to learning beyond books, to horizontal 

integration, cross-curricular learning, self-learning and inquiry-based learning and staff are 

encouraged to using them in this way, taking full advantage of the specialist furniture and equipment 

to allow students the time and room to develop a range of specialist collaborative and individual skills, 

Online learning spaces 

DPS-STS school has adapted very successfully to online learning during the pandemic, delivering an 

award-winning programme of teaching and learning. 

This is now central to the school’s distinctive pedagogical style, and will carry on after the return to 

on-campus learning, 

It is anticipated that 

● Students will be set online homework for which they will carry out asynchronous tasks 

● Teachers will use online resources built up over the pandemic 

● Students will have the opportunity to study online on campus 

In 2021 – 22 and before the general return to on-campus learning, the school will review its policy 

concerning teacher and student devices for use during the school day. 

At home 

Student learning at home is essential to the learner. Reading, practice exercises, note-making, 

resources study (books, videos. Podcasts), online discussions and group work can all take place at 

home. Learning and working at home have never been more possible and versatile for children of all 

ages, and the learning opportunities that this opens up must be used and exploited by all teaching 

staff regularly. 

Blended learning 

Combining learning opportunities in the classroom at school when the teacher and students are 

together in the same room, with other learning, both synchronous and asynchronous that can take 

place at home or elsewhere creates the possibility of blended learning, using a range of online tools 

and strategies as part of the school's regular practice. 

The library 

The DPS STS Library is a resource of which all teaching staff need to make full use. 

With a collection of more than 25,000 titles and a branch on both sites, the library supports DPS-STS 

students as they develop good reading and learning habits while also facilitating research in their area 

of interest. Despite the value of e-learning. we believe nothing can replace the stimulating experience 

that physical reading provides and the academic atmosphere that a physical library creates. It is a place 
for browsing, reflection, thinking, reading and writing, all of which creates a sense of learning. 

The Library is a repository for all kinds of resources at the service of research and self-managed 

learning, with E-reading and audio-visual as well as hard copy resources also available. 

Children are encouraged to choose a book from the school library each week, and once a week a 

dedicated library period is allotted to each grade. Libraries enhance the students’ classroom 

experiences and provide information and assistance that are necessary for their learning progress. At 
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DPS STS if our school buildings are the body and classrooms are the heart of learning then our libraries 

are the soul. 

Our “Reader of the Month Award” is closely associated with the richness of the library experience and 
motivates students to engage in reading habits. 

5.4 STUDENT ENGAGEMENT 

Although student engagement looks different for children of different ages, it is characterised at all 
levels by enthusiasm, curiosity, a desire to work things out, to become competent in the use of new 

skills and to apply these skills and knowledge to answer questions, make connections and solve 

problems. 

Engaged learners are intrinsically as well as extrinsically motivated and enjoy using skills, knowledge 

and understanding its own sake. 

6 PEDAGOGY 

 

6.1 WHAT DO WE MEAN BY PEDAGOGY? 

If the curriculum is the programme of knowledge, skills and concepts that students learn at DPS-STS 

school, our pedagogy is how staff help students to learn what they need to as defined in the 

curriculum. 

As we wish students to develop the attributes of the Cambridge Learner, it means that we must also 

teach in a way that will enable this to happen. To an extent, teachers do this in rather different ways, 

but certain practices are likely to be common to all teaching to develop independent, active, self-

managed learning. 

6.2 THE DPS-STS TEACHING STYLE 

Teachers must bring their personality into the classroom – being yourself has an authenticity that is 

unique to each individual and there can be no doubt that students respond to ‘real people’ positively, 

so the expression of a teacher’s personality is important. 

Personality, however, must be positively expressed, enthusiastic and encouraging. 

Teachers must also create a space in which children can learn, with the most common pedagogical 

fault is talking too much. 

The DPS-STS teaching style, to which staff need to bring their personality, gives all students 1.

 The opportunity and time to work as an individual, in a group and whole class sessions. 

2. The ability and confidence to express themselves. 

3. An opportunity to ask questions. 

4. Time to discuss their work with each other. 

5. The confidence to ‘have a go’, take risks and make mistakes. 

6. The patience to listen to each other. 

It should be an objective to ensure all students speak at least once or twice in every lesson as part of 

the various learning activities that are planned, either in a pair, in a group, or in front of the whole 

class. 
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6.3 TEACHING FOR STUDENT-CENTRED LEARNING 

An idea central to the DPS-STS pedagogy is that we teach students rather than subjects. Our planning 

centres on how we bring students to the next level of knowledge, skill and conceptual understanding. 

This also means that the way we introduce and develop ideas in ever more demanding ways is based 

on 

1. What students already know how to do (their ‘prior learning’) 

2. What they need to do next. 

Bearing the idea in mind of 'where students are in their learning' helps us get the pitch of the lesson 

right and the level of scaffolding that is needed in any lesson. 

The opposite approach and one that is not acceptable as part of our planning or pedagogy is 

‘working through the textbook' which is subject-centred teaching at its worst. 

6.4 PLANNING 

Encouraging students to play an active role in every lesson is not easy, and requires planning. 

At DPS-STS school 

1. Long-term plans show what parts of the curriculum are learned by which Grades over a school 

year. These plans may be divided into ‘terms’ or ‘semesters’. 

2. Medium-term plans show in more detail how a unit of work is delivered over a shorter period 

(often over 2 – 4 weeks), describing the relevant assessment objectives and showing what 

knowledge, skills and concepts are to be introduced, or mastered or reenforced. 

3. Lesson plans are drawn up every week to lay out what happens in an individual lesson and 

when. Lessons plans are based on 2 different frameworks: 

a. The three LOs: 

i. Learning objectives (LO1) 

ii. Learning opportunities (LO2) 

iii. Learning outcomes (LO3) 

b. Time. Here is one common, acceptable model: 

i. Arrival activities (LO2) 5 minutes 

ii. Introduction to the lesson, connection to previous work (LO1) 5 minutes 

iii. Student activities (LO2) 20 minutes iv. Class discussion (LO2) 5 minutes v.

 Plenary and review. (LO3) Ongoing work set. 5 minutes 

TOTAL 40 minutes 

4. Teachers plan collaboratively in teams to ensure consistent, appropriately pitched lessons, 

while sharing the necessary work of planning new units. 

6.5 KEY LANGUAGE 

Developing Key Language is an essential aspect of any lesson. Students are expected to use 

increasingly complex and technical language to express their ideas so that others understand what 

they are saying. 

A central aspect of the school's Teaching and Learning policy is that Key Language is carefully 

introduced, developed, used and assessed as a central part of all planning and assessment. 

Ultimately, it is the language that students use that will demonstrate what they know and can do to 

peers, parents, teachers, universities and employers. 

 



 

16 | Page 

DPS STS SCHOOL, T&L POLICY 2 021-22 

6.6 SCAFFOLDING AND THE LEARNING WEDGE. 
One of our main objectives is for students to become increasingly independent and self-sufficient as 

they move through a programme of study. 

On the way through the programme, they will need help, advice and support – in other words, to be 

scaffolded. 

At any point in a programme of study, it is up to the teacher to decide the extent to which a student 

is provided with guidance – they will normally need more at the beginning and much less towards the 

end. One objective of summative assessment is to find out how well a student can cope when they 

are truly on their own and without scaffolding. 

One way of visualising this process is by using the idea of the ‘learning wedge’ which is a model 

available to DPS-STS teachers. 

6.7 IMPACT ON LEARNING 

All planning, all scaffolding all teaching is directed to one thing and one thing only – what will the 

impact of a teacher’s action be on student learning? This consideration helps the teacher set the pitch 

of the lesson, determine the level of scaffolding provided, decide about the key language to be 

introduced or reenforced and so on. 

7 INCLUSION 

 

7.1 ADMISSIONS AND SPECIAL EDUCATIONAL NEEDS 

DPS-STS school is selective in that there are admission criteria, especially about being able to learn in 

the medium of English. 

There is therefore an expectation of a minimum standard of learning before a place at the school is 

offered, and it is difficult for the school to offer support about additional educational needs. 

All students applying for entry, therefore, undergo an appropriate academic assessment before they 

are offered a place at the school and are normally expected to be able to cope with the programme 

of learning in a normal mainstream class. 

7.2 SUPPORT AND DIFFERENTIATED LEARNING IN THE MAINSTREAM CLASSROOM 

However, it is accepted that all students have different learning needs of one sort or another, 

identified by a range of diagnostic testing and that they will require assistance, advice, and above all 

else feedback as they progress through the school. 

This also implies that teachers must take into account differences in understanding and the fact that 

students learn at different rates. Planning for differentiated learning in the mainstream classroom is, 

therefore, a central requirement for all DPS-STS classes. 

Students will be offered Performance Enhancement Classes to meet individualised learning goals. 

7.3 SUPPORT OUTSIDE THE CLASSROOMS 

From time to time teachers will choose to give extra help outside of the classroom if a catch-up 

programme is required for any reason. 

However, sustained, specialist remediation is not offered by the school. If a student for whatever 

reason is unable to cope with mainstream learning within reasonable limits, he or she may be required 

to leave the school to find a centre capable of supporting them. 
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8 ASSESSMENT 

 

8.1 WHAT AND WHY DO WE ASSESS? 

Baseline assessment and progress 

In a student-centred approach to teaching and learning, we are primarily interested in assessing 

student progress. 

It is therefore important to know the level of understanding, knowledge and skills at the beginning of 

a programme of study or the start of a school year. This is known as a 'baseline assessment'. 

Results of assessments at any point after that baseline assessment can show the progress, strengths 

and weaknesses of a student's knowledge, skills and understanding. 

8.2 SUMMATIVE 

At the end of a programme of study or course, we would like to have an understanding of what the 

student knows and can do. In a summative assessment, the student is usually assessed in isolation in 

a classroom or exam hall. 

The main variables in the student's assessments in the exam hall are their knowledge and grasp of 

exam techniques. 

However, this approach may be changing as a result of the pandemic, as different ways of conducting 

summative assessment are being carried out online – for example, timed 'open book' assessment. 

The strictest forms of summative assessment are marked by external examiners who have no way of 

knowing the student being assessed. At the other extreme are in-house assessments, the results of 

which are also used formatively. 

8.3 FORMATIVE ASSESSMENT 

The purpose of formative assessment is to allow a school to use the exam data to identify where a 

student is strong and where there are weaknesses. The data is used to 'form' subsequent learning, 

More formal formative assessments are written and can be as strictly supervised as summative exams 

if required. At the other end of the spectrum, a teacher can ask a class to give a simple indication of 

the depth of their understanding during a lesson, perhaps by giving a simple gesture like a 'thumbs up. 

The teacher then gets an idea of how successfully ideas have been grasped, thus informing the 

planning of the next lesson. 

8.4 PORTFOLIO ASSESSMENT 

A student portfolio is a collection of a variety of work either in a hardcopy or softcopy file. By 

comparing results across a period the teacher can detect patterns of understanding and most 

important get a feel for a student's progress. 

It is increasingly likely that portfolio assessment will become an increasingly common requirement 

after the difficulties experienced by exam boards during the pandemic. 

8.5 USE OF ASSESSMENT DATA 

Assessment data can be used for a variety of purposes: 

1. For matriculation purposes and university entrance, 

2. In job applications 

3. To assist the teacher in planning a course of work. 
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4. To give feedback to students about the strengths and weaknesses of their skills, knowledge 

and understanding, so they can make decisions about how to improve. 

5. For the award of academic prizes. 

8.6 ASSESSMENT POLICY 

The school’s approach to assessment is addressed in a more detailed Assessment Policy 

9 SCHOOL DAY, TIME ALLOCATION AND TIMETABLES 

 

School day and time allocation 

The timing of the school day and the time allocated to subjects and other learning activities during the 

school week and to each day in the week is carefully reviewed and planned every year. 

The time allocated to each area of the curriculum must be adequate to enable students to cover the 

curriculum in such a way as to meet all major Assessment Objectives associated with each course. 

The daily timetable must be carefully thought to enable lessons to begin and end in a timely fashion, 

allow students and staff appropriate 'change over time' adequate breaks with an opportunity to relax, 

eat and maintain an adequate level of hydration. 

Online times 

All synchronous online teaching and learning are similarly timetabled and coordinated, with due 

account taken of student age, and the level of continuous screen time that is consistent with student 

health and wellbeing. Subject time allocation to live lessons online learning is therefore modified and 

shortened by comparison to on-campus time. 

However, any shortfall can be compensated by well-organised and imaginative asynchronous learning 

teaching which is an essential component of online teaching and learning. 

Homework 

The setting of homework when school is in session on campus must also be similarly coordinated, and 

the leadership teams at each campus are responsible for taking measures to ensure that the time 

allocated to homework in different subjects is balanced and appropriate. 

10 QUALITY ASSURANCE 

 

10.1 CURRICULUM 

The school's curriculum is reviewed regularly to ensure the relevance of the school’s programme to 

the students’ needs and the nation’s regulatory requirements. 

The gradual expansion of the Cambridge Curriculum in the Primary and Secondary schools since 2016 

and the adoption of the EYFS in Pre-primary in 2018 to provide the basis of an international standard 

of a broad, well balanced and relevant curriculum is the most important way in which the school 

maintains a high standard of curriculum provision throughout the school. 

10.2 PEDAGOGY AND ASSESSMENT 

Working to achieve consistently high standards of good practice is an expectation for all teaching and 

learning staff at DPS-STS school. 

There are four main ways in which the school assists staff in the development of good practice: 
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1. The provision of relevant Professional Development is described in the school's Professional 

Development policy. 

2. The use of a detailed programme of standardised lesson observation according to a matrix of 

teaching skills which are described at different levels according to their increasingly positive 

impact on the students' learning. 

3. Regular review of long-term, medium-term and lesson plans and documentation. 

4. A regular review of student written work, with particular attention being paid to written 

teacher feedback. 

10.3 LESSON OBSERVATION MATRIX 

The quality of teaching and its impact on learning is also sustained by the operation of the school’s 

Lesson Observation matrix throughout the school year. The expectation for teaching staff in 2021 – 22 

is that they will build to and sustain a minimum consistent Level quality of teaching across all 6 DPS-

STS Standards. 

Teachers undertake peer observations to ensure the development of good practice and mentor each 

other to develop professional practice. 

11 TEACHING AND LEARNING RESOURCES 

 

Students at the school have access to high-quality teaching resources, including but not limited to 

● Copies of relevant, publisher-standard Cambridge approved texts 

● A range of appropriate original online resources to which the school provides access, assisting 

home use by the provision of Sim cards 

● A range of specialist resources is available for the Pre-primary school, Science Laboratories, IT 

rooms, Library, PE, Music, Art and Dance facilities. 

12 RESPONSIBILITIES 

 

12.1 THE ACADEMIC AND PASTORAL STAFF 

 a. Principal 

The Principal is responsible to the Board for all aspects of the School’s Teaching and Learning 

policy. It is the Principal’s responsibility to ensure that it is regularly reviewed and serves the 

aims and strategic development of the school. 

The Principal delegates such responsibilities to other staff as will be necessary to ensure that 

the Policy serves the purposes of the school, ensuring the appointment of a competent Teaching 

and Learning committee to ensure the effective implementation of the policy, and liaises with the 

Vice-Principal who has responsibility for chairing and leading the committee. The Principal attends 

the Teaching and Learning Committee as he or she thinks fits. b. Vice Principal 

The Vice-Principal is responsible to the Principal for the effective implementation of the policy 

across the whole school, recommending personnel to join the Teaching and Learning 

Committee from all three sections of the school. 

The Vice-Principal advises the Principal on all matters of curriculum and pedagogical 

development, taking into account the opinions and advice of the Teaching and Learning 
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committee while using his or her best judgement about how their advice should be used 

and/or followed. 

One of the Vice-Principal's prime responsibilities is to ensure the consistency of high=quality 

teaching and learning across the whole school, addressing issues of both horizontal and 

vertical planning, and curriculum delivery for high-impact learning as a result of constantly 

improving teaching. 

The Vice-Principal chairs the Teaching and Learning committee, 

 c. The Teaching and Learning Committee 

It is the task and responsibility of the Teaching and Learning Committee to discuss and debate 

all aspects of Teaching and Learning, the implementation of the Teaching and 

Learning policy and its development. 

Members are invited to become members of the committee by the Vice-principal, and 

undertake individual tasks as assigned by and agreed with the Vice-Principal from time to 

time. 

c. Heads of Junior, Middle and Senior School 

The Heads of School are directly responsible to the Vice-Principal for the effective 

implementation of the Teaching and Learning policy within their section of the school. 

d. Pre-primary Head, Primary Head, Middle School and Senior School Academic Deans 

e. The Pre-primary Head, Primary Head, Middle School and Senior School Academic Deans are 

directly responsible to the Head of Juniors, Head of Middle and Head of Senior Schools 

respectively for the effective implementation of the Teaching and Learning policy within their 

section of the school. 

f. Pre-primary, primary. middle and senior grade coordinators 

The Pre-primary, primary. middle and senior grade coordinators are directly responsible to 

the Head of Pre-Primary, Head of Primary, Middle School and Senior School Academic Deans 

for the effective implementation of the Teaching and Learning policy within their section of 

the school. 

g. Heads of Department: 

Heads of Department are responsible to the Head of pre-Primary, Head of Primary and 

Academic Deans for the effective implementation of the Teaching and Learning policy within 

their respective departments. 

h. Academic staff 

All academic staff, including academic support staff, have a responsibility to read the Teaching 

and Learning policy, seeking to understand its terms and requirements and to use it for lesson 

planning and delivery. 

12.2 SUPPORT STAFF 

 i. Business Director 

The Business Director is required to have read and to understand the objectives of the Teaching 

and Learning Policy and to liaise with the Principal and Vice-Principal to support the academic 

programmes delivered at the school. j. Non-academic support staff 

Under the direction and with the support of the Business Director and support staff section heads 

(HR, Accounts, Facilities, Transport, Marketing, Catering, Security) all non-academic support staff 

need to understand that the effective undertaking of their duties has a direct impact on the 

learning that takes place within the school and that as a result, the fulfilment of their respective 

duties is vital to the progress that DPS students make. 
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12.3 PARENTS 

Parents have a profound impact on the learning of their children. They are asked to participate in 

parent-related programmes that take place from time to time organised by the school so that they 

can develop their understanding of the processes of Teaching and Learning that take place at the 

school and then play an active role in supporting the learning of their children. 

13 AMENDMENTS 

 

A. STS STATEMENT 

STS Capital Ltd. has the unilateral right, including without limitation to amend, supplement, modify, 

alter or review this policy and make any changes to any other rules, structure, curriculum, board 

certification, Policy or name of the DPS STS School at its sole discretion at any time, including during, 

before/after an academic year. Any revision, variation, amendment of this Policy shall form a part of 

this Policy and bind the candidates, Pupils and Parents/legal guardians who will be informed about 

the revision, variation or amendment if any. All revisions, variations, amendments of this Policy will 

be notified to the pupils and the Parent/legal guardian, in addition to putting it on the School 

Website as a general or Special Notice. 

14 REVIEW 

 

The Principal and vice-principal shall be responsible for organising the annual review of this policy and 

its associated procedures. Any changes made must be approved by the Board. 
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15 ANNEXES TO THE POLICY 

ANNEX 1: POLICY IMPLEMENTATION PLAN, 2021 – 22 

 

TEACHING AND LEARNING POLICY IMPLEMENTATION COMMITTEE 

The Vice-Principal will chair the committee and the Dean of Academics or the Assistant Dean of 

Academics will co-chair the T & L Implementation Programme. The committee will have the following 

advisors and the members: Chairman: The Vice Principal 

Vice-Chairman: Dean of Academics or Assistant Dean of Academics 

Advisors: The Senior Leadership Committee 

Team Leaders and Members: 3-4 champion teachers (one of them can be a team leader for their 

respective segment) from pre-primary, primary, middle and secondary school nominated by the SLT 

The programme leaders are responsible for the implementation of the T & L Policy in its letter and 

spirit. 

TEACHING AND LEARNING IMPLEMENTATION PROGRAMME 

Objectives of the committee: as same as T & L policy 

The implementation of the T & L Policy is to be done in 3 stages. 

Stage-1: 1st September to 30th October 2021 

Start: 1st September 2021 
 Duration: 8 weeks 

Programme Leader and 

Members 

 

Advisors Teachers 

● Committee meeting start 
● Pre-Primary, Primary, 
Middle and Senior groups 
of champion teachers 
established 

● T & L policy 
implementation goals and 
objectives finalized and 
measurable changes, and 
the indicators are 
established 

● Training events and 
meetings calendar 
finalised 

● Initial training sessions for 
the committee members 
and staff designed 

● Data collation 

methodology designed 

● 

● 

● 

● 

Initial training sessions 
designed and set: 
Effective use of FBLD to 
achieve level-3 on LO 
Matrix 

Lesson observations 

schedules were 

established to Discussion 

points in regular FMs: 

Teaching and learning 

principles mentioned in 

2.1, lesson planning and 

pedagogical practices 

from 6.1 to 6.9, 

Assessment practices 

mentioned in 8.1 to 8.5 

● Staff briefed in normal staff 
meetings 

● Initial training sessions 
designed and set: 

o Teaching-learning 

principles 

o Consolidated 

pedagogical practices 

● Lesson observations and 

setting lesson delivery 
targets 

● Reflections and corrections 

● Goals and objectives with 

timeline are adjusted 
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Stage-2: 8th November to 8th January 2022 

Programme Leader and 

Members 

 

Advisors 

 

Teachers 

● Align textbooks with the 
curriculum and check for 
continuity from class to 
class (both vertically and 
horizontally) 

● Analyse and adjust lesson 
observation report and 
check for consistency 

● Set indicators or follow the 
LOB Matrix for measuring 
the effectiveness of FBLD 
lesson plans to achieve 
level-3 and 4 on LOB 
Matrix and train teachers 
to use it 

● Set guidelines to assign a 
project-based learning 
activity in 3 core subjects 
and train teachers to 
implement it 

● Train teachers to 

implement students’ self-

assessment as part of 

formative assessment in 

regular classes 

● 

● 

● 

● 

● 

Support the committee in 
training teachers and 
supervising the 
implementation 
programme 

Offer one-on-one 
feedback on designing 
lessons to achieve levels 3 
and 4 on 
LOB Matrix 

Attend FMs to advise 
teachers on allotting 
projects to achieve higher-
order learning goals Offer 
quality feedback to 
teachers on formative 
assessment tools w.r.t. 
students’ self-assessment 
activities 

Supervise and guide 

teachers to self-assess the 

effectiveness of FBLD 

based lesson plans using 

rubrics set by the 

committee 

● 

● 

● 

● 

Actively communicate the 
gaps found the continuity 
of the curriculum from 
class to class and also 
compare the assessment 
objectives mentioned by 
Cambridge with the lesson 
objectives and identify the 
deviations 
Use the rubrics shared by 

the committee and self-

assess the effectiveness 

of the activities planned 

in LPs and ascertain 

whether or not the LPs 

are supporting teachers 

to achieve high lesson 

delivery levels Effectively 

implement at least one 

project-based learning 

activity Effectively 

implement students’ self-

assessments as part of 

FAs and SAs 

Stage-3: 16th January to 7th Mar 2022 

Start: 16th January 2022 
 

Duration: 7 weeks 

Programme Leader and 

Members 

 

Advisors Teachers 

● Consolidate a range of 
effective formative and 
summative assessment 
tools and create a 
repository of them 

● Consolidate a range of 

effective higher-order 

● Guide the committee 
members on creating a 
repository of assessment 
tools, higher-order 
teaching-learning tools & 
strategies, teaching-

learning 

● Share effective formative 
and summative assessment 
tools with the committee 

● Share the effective higher-

order teaching-learning 

tools and strategies to sues 

them 
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● 

● 

● 

teaching-learning tools and 
create a repository of them 
Prepare and share a 
document of common 
challenges faced by 
teachers and students in 
achieving learning 
outcomes with effective 
tools and strategies to 
resolve them 
Create a repository of 
anecdotes, model lesson 
videos and success stories 
of teachers and students 
who achieved high learning 
outcomes and successfully 

overcame common 
learning challenges 
Assess the effectiveness of 
the implementation of T 
and L policy on the impact 
on learning w.r.t. students' 
achievement in formative 
and summative 
assessments and teachers' 
performance measured 
with LOB Matrix and 
submit a report to the 

board 

● 

● 

challenges with resolving 
strategies. 
Share the work with the 
committee to complete 
the said tasks 
Guide and support the 

committee to assess the 

effectiveness of 

implementing T & L policy 

and contribute with their 

inputs to prepare the 

report 

● 

● 

with a set of do's and 
don'ts with the committee 
Share the common 
challenges faced by 
teachers and students in 
achieving learning 
outcomes with effective 
tools and strategies to 
resolve them with the 
committee 
Share anecdotes, model 
lesson videos and success 
stories of teachers and 
students who achieved 
high learning outcomes 
and successfully overcame 
common learning 
challenges with the 

committee 

ANNEX 2 – DPS AGE CUT-OFFS BY GRADE 

 

For entry into Age for the year of entry 

PG 2 Years 6 months, on or before May 31 

Nursery 3 Years 6 months, on or before May 31 

PK 4 Years 6 months, on or before May 31 

KG 5 Years 6 months, on or before May 31 

Grade 1 6 Years 6 months, on or before May 31 

Grade 2 7 Years 6 months, on or before May 31 

Grade 3 8 Years 6 months, on or before May 31 

Grade 4 9 Years 6 months, on or before May 31 

Grade 5 10 Years 6 months, on or before May 31 

Grade 6 11 Years 6 months, on or before May 31 

Grade 7 12 Years 6 months, on or before May 31 
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Grade 8 13 Years 6 months, on or before May 31 

Grade 9 14 Years 6 months, on or before May 31 

Grade 10 15 Years 6 months, on or before May 31 

Grade 11 16 Years 6 months, on or before May 31 

Grade 12 17 Years 6 months, on or before May 31 

 


